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IDEA and Your Child’s Rights 
Source:  Autism Society of America 
www.autism-society.org 

The first step in obtaining special education services is for your child to be evaluated. The 
evaluation can be done when your child is first suspected of having a disability (pre-placement 
evaluation) or when your child's level of functioning changes in one or more areas (re-
evaluation). There are two ways in which a child can be evaluated under the regulations of 
IDEA: 

 The parent can request an evaluation by calling or writing the director of special 
education or the principal of the child's school. If you call, also put your request in 
writing, keeping a copy for yourself. This should be part of your routine communication 
with anyone concerning your child's education. Follow-up all telephone calls with a 
letter summarizing the conversation. This way, the other party has the opportunity to 
make corrections to any misunderstood information, and you have a paper trail in case 
of a disagreement with the school system. 

 The school system may also determine that an evaluation is necessary. If so, they must 
receive written permission from the parent before the evaluation can be conducted. 

An evaluation should be conducted by a multidisciplinary team or group of persons, which must 
include at least one teacher or other specialist with specific knowledge in the area of the 
suspected disability. IDEIA requires that no single procedure be used as the sole criterion for 
determining an appropriate education program for a child. The law also requires that the child 
be assessed in all areas related to the suspected disability, including but not limited to, health, 
vision, hearing, communication abilities, motor skills, and social and/or emotional status. 

If the parents disagree with the results of the evaluation, they may choose to obtain an 
independent evaluation at public or private expense. A list of professionals that meet state 
requirements may be requested from your school or you can choose one on your own. If the 
professional chosen meets appropriate criteria set up by the state, then the school must 
consider his/her evaluation in developing an IEP. 

Re-Evaluation 

If a child already receives special education services, the above standards apply for re-evaluation. 
A re-evaluation must take place at least every three years. It may, however, be conducted more 
often if the parent or teacher makes a written request. An evaluation may also be done in 
specific areas of concern. A re-evaluation of all areas of suspected need or one for particular 
areas may occur if parents feel their child is not meeting the short-term objectives of the 
current IEP. 

Parents who feel their child's placement should be changed need to have a basis for their 
request. For example, a child may be exhibiting problem behaviors that were not previously 
exhibited. It may be necessary to reassess his placement or develop new behavior techniques to 
address this area. As a first step, an evaluation by a specialist familiar with ASD behaviors could 
be requested. The IEP can then be changed to reflect the results. 

For example, a child may have an annual goal to increase her language production and 
comprehension skills, but is not meeting the objectives developed in her IEP for this goal. The 
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parent may wish to request that a re-evaluation be done with a speech therapist who has 
knowledge of autism. It may be determined from the results that an increase in the number of 
hours of therapy per week is necessary. 

A re-evaluation of all areas of suspected need may come prior to the scheduled annual IEP 
meeting. If the child has made significant progress since the last evaluation, the treatment, 
placement and therapy recommendations may not be applicable. A re-evaluation addressing all 
areas would become the basis for a more appropriate IEP.  

Parents may suggest that professionals with knowledge of autism be present at the school for 
these evaluations. The school does not have to use the suggested professional, but may 
appreciate the assistance in finding a qualified person. As explained above, if the parents disagree 
with the school's evaluation, they do have a right to acquire an independent evaluation. 

The evaluation (school or independent) should become the basis for writing the child's IEP. The 
IEP must be prepared and agreed upon before placement decisions are made. The placement 
may not be chosen first, then the IEP written to fit the placement decision. 

Just as there are various treatment approaches, there are multiple educational programs that 
provide stimulating learning environments. The Individuals with Disabilities Education 
Improvement Act (IDEIA) is a federal mandate that guarantees students with disabilities a free, 
appropriate public education. The education plan for a student with disabilities can include 
"related services" that may encompass many of the treatments discussed in the treatments 
section. 

The common thread in autism is the presence of a developmental disability; more specifically, a 
disorder of communication that manifests itself differently in each person. But whatever the 
level of impairment, the educational program for an individual with autism should be based on 
the unique needs of the student. If this is the first attempt by the parents and school system to 
develop an appropriate curriculum, conducting a comprehensive needs assessment is a good 
place to start. This evaluation will become the blueprint for your child's educational plan. 

Educational planning for students with autism often addresses a wide range of skill development, 
including academics, communication and language skills, social skills, self-help skills, behavioral 
issues, and leisure skills. It's important to consult with professionals trained specifically in autism 
to help your child benefit from his/her school program. But keep in mind, even the most well-
intentioned advice may generate inappropriate curriculum models and impair the child's ability 
to develop to his/her fullest potential. That's why it's important to obtain a wide range of 
opinions and keep a close eye on your child's progress or lack thereof. 

Most professionals agree that individuals with autism respond well to highly structured, 
specialized education programs designed to meet the individual's needs. Based on the major 
characteristics associated with autism, there are areas that are important to look at when 
creating a plan: social skill development, communication, behavior, and sensory integration. 
Programs sometimes include several treatment components coordinated to assist a person with 
autism. For example, one individual's program may consist of speech therapy, social skill 
development and the use of medication, all within a structured behavior program. Another 
child's may include social skill development, sensory integration and dietary changes. No one 
program or diet is perfect for every person with autism. It's important to try several approaches 
and find the ones that work best on an individual basis. 
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With all of that said, parents and professionals need to work together. Teachers should have 
some understanding of the child's behavior and communication skills at home, and parents 
should let teachers know about their expectations as well as which techniques work at home. 
Open communication between school staff and parents can lead to better evaluation of a 
student's progress. Community goals like purchasing meals and grocery shopping should be 
reinforced through work at school, just as parents' goals for their child outside of school, such 
as the development of leisure activities, should be reinforced. Cooperation between parents and 
professionals can lead to increased success for the individual with autism. 

Academic goals need to be tailored to the individual's intellectual ability and functioning level. 
Some children may need help understanding social situations and developing appropriate 
responses. Others may exhibit aggressive or self-injurious behavior, and need assistance 
managing their behaviors. No one program will meet the needs of all individuals with the 
disability, so it is important to find the program or programs that best fit your child's needs. Just 
like treatment approaches, educational programs should be tailored to your child's individual 
needs, flexible and re-evaluated on a regular basis. 

To understand your child's rights in America's public schools, it helps to start with one of the 
primary laws governing the education of children with disabilities: the Individuals with Disabilities 
Education Improvement Act of 2004 (P.L. 108-446). IDEA is a federal law that guarantees a free 
and appropriate public education for every child with a disability. This means that if you enroll 
your child in public school, his/her education should be at no cost to you and should be 
appropriate for his/her age, ability and developmental level. IDEA is an amended version of the 
Education for All Handicapped Children Act (P.L. 94-142), passed in 1975. In 2004, IDEA was 
reauthorized (P.L. 108-446), further defining children's rights to educational services and 
strengthening the role of parents in the educational planning process for their children. 

Getting a Copy of IDEA 

Copies of the IDEA law and/or regulations are available from the Government Printing Office or 
may be available at your public library. Your state senator may also be able to provide you with 
a copy. Or you can visit the Web site of the Families and Advocates Partnership for Education 
(FAPE) project, run by the PACER Center and funded by the U.S. Department of Education or 
the IDEA Partnerships Web site for information on the law and its regulations. 

IDEA has both statutes and regulations. The IDEA statute is the governing legislation - the 
language of the law - and the regulations are an explanation of how the law is to be enacted. The 
law explains what conditions exist; the regulations explain how these conditions are applied. 

No Child Left Behind 

The No Child Left Behind Act was designed to give all students - including those with  
disabilities - the opportunity to have an appropriate, high-quality education. It does this by 
creating a state-by-state accountability system. For students with disabilities, the law requires 
that their academic progress be measured and reported. As a result, parents of children with 
disabilities can learn how their children, as a category of students, are achieving compared to 
their non-disabled peers. While NCLB has many challenges, it has been positive for students 
with disabilities because children whose progress is measured get taught. 
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Other Laws 

Two other laws governing the educational rights of students with disabilities are the Family 
Educational Rights and Privacy Act of 1974 (P.L. 93-380), and Section 504 of the Rehabilitation 
Act of 1973, (P.L. 93-112). 

In brief, the Family Educational Rights and Privacy Act (FERPA) protects the privacy of a 
student's educational records and outlines inspection and release of information. Section 504 of 
the Rehabilitation Act protects the civil rights of persons with disabilities. It prohibits 
discrimination against a person with a disability by an agency receiving federal funds. 

Given the rights your child has to educational services, you must keep in mind that IDEIA 
establishes the minimum requirements schools must provide. For states to receive federal funds, 
they must meet the eligibility funding criteria of IDEIA. States may exceed the requirements and 
provide more services. They cannot, however, provide fewer services or have state regulations 
or practices that contradict the guidelines of IDEIA. 

The federal regulations do not require states to provide an "ideal" educational program or a 
program the parents may feel is "best." The state must provide an appropriate educational 
program, one that meets the needs of the individual student.  

Placement Options 

Parents need to be aware of the educational rights and the placement options available. There is 
not a "one-size-fits-all" model for the education of children with disabilities. Programs that are 
called "autism classrooms" or "autism programs" may not provide the services and curricula that 
are right for your child. Therefore, it is possible that a child with autism may not receive an 
appropriate education in an "autism class." The range of available placement options allows for 
the creation of unique educational placements for each child. 

Placement options range from total inclusive settings where children with autism receive their 
education alongside non-disabled peers to private placement in residential programs for children 
with disabilities. Within that range, a wide variety of plans can be created to meet the unique 
needs of each student. A parent may wish to look at placement options as they currently exist 
for other students. By viewing current special education programs and inclusive classrooms, 
you'll get an idea of how other Individualized Education Plans (IEPs) have been put into practice. 

Determining Placement 

Determining the most appropriate placement for your child is a two-step process: 

1. Determine your child's level of functioning and associated needs by requesting an 
evaluation or re-evaluation through the school or independent professional(s). This 
evaluation should include specific recommendations for supports, educational services 
and levels of treatments.  

2. In collaboration with your child's prospective teacher(s), service providers and school 
administrator; develop a well-defined and thorough IEP. Discuss the options for 
placement that meet the needs of your child. How does the school currently provide 
services for children with disabilities? Are there programs currently in place that can be 
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modified to meet your child's needs? Using this information, you and the school 
together can determine your child's most appropriate placement. 

Least Restrictive Environment 

When faced with the challenge of selecting an appropriate placement for a child, parents and 
professionals need to understand the concept of "least restrictive environment" (LRE). IDEIA 
sets up procedural guidelines to ensure a free appropriate education in the least restrictive 
environment tailored to each child's individual needs. 

The law begins with the assumption that, to the maximum extent possible, children with 
disabilities should be educated with their non-disabled peers. Once the child's needs are 
assessed and necessary services and supports are determined, the placement options should 
begin with the regular or inclusive classroom. Children with disabilities do not have to start in a 
more restrictive or separate class and then "earn" the right to move to a less restrictive 
placement. If it is found that a regular education classroom would not meet the child's needs, 
even with support services, then another option may be pursued. Keep in mind that the child 
with a disability must benefit from the placement. The child should not be "dumped" in a 
classroom where he/she is not receiving an appropriate education. 

The law specifies that educational placement should be determined individually for each child, 
based on that child's specific needs, not solely on the diagnosis or category. No one program or 
amount of services is appropriate for all children with disabilities. A safe educational 
environment is important for all children. School safety concerns are addressed in IDEIA, and 
educational services cannot be withheld as a disciplinary remedy. While students with disabilities 
may be suspended for disciplinary concerns that would also apply to general education students, 
educational services must continue at all times, even when a student is expelled for behavior not 
associated with his disability.  

Within the law, there are specific procedural safeguards to protect your child's rights. If you and 
the school disagree on the placement, educational program or other areas surrounding your 
child's education, you may want to utilize one or more of the following approaches:  

 Discussion or conference with school staff. Staff may include the teachers, counselors or 
principal.  

 An IEP review. You may request an IEP review at any time.  
 Negotiation or mediation. Mediation is a voluntary process as described in IDEIA in 

which a neutral third person (mediator) assists parties (parents and the school) to work 
together to resolve their dispute. All states must have a mediation process that meets 
the requirements of IDEIA, including maintaining a list of qualified mediators and bearing 
the cost of the mediation process. Neither party is required to use mediation. The 
mediator cannot force either party to accept a resolution to the dispute. If a mutually 
satisfactory agreement is reached on some or all of the issues, a written agreement is 
set forth. Discussions that occur in mediation are confidential and may not be used as 
evidence in subsequent proceedings. Mediation must be available as a dispute resolution 
option, but may not be used to deny or delay the parental right to a due process 
hearing.  

 Due process hearing. You may request a due process hearing if you do not agree with 
your child's identification, evaluation, or educational placement. This is a legal 
proceeding, and you should obtain legal advice.  
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 Complaint resolution procedures. Any individual or organization may file a complaint 
alleging that the local educational agency has violated a requirement of IDEIA. The 
complaint must be written and signed, and must cite the specific IDEIA requirement that 
was violated and the facts upon which the allegation is made. The state educational 
agency must resolve the issues of the complaint within 60 calendar days after it is filed. 

After the IEP Is Completed 

Once the IEP is completed, ongoing communication between school and parents is essential to a 
child's success. The family and school need to work together for the child to receive maximum 
benefit. The IEP is a working document that can change. It should represent a program flexible 
enough to respond to the changing needs and skills of the person with autism. The IEP team can 
meet to discuss changes or additions to a child's plan at any time. The child's parents or school 
representatives may request a meeting when either party feels the IEP needs to be adjusted to a 
child's current needs. 

Support Agencies 

Many parents seek out assistance from education or disability advocates. To help you better 
understand your child's rights under federal law and more effectively communicate with 
professionals regarding your child's education, each state has a federally funded Parent Training 
Information Center (PTI) that provides information and assistance to parents facing the 
educational process. PTIs are designed to teach parents basic advocacy techniques and 
encourage them to become full participants in their child's education. These organizations, which 
are sometimes administered through other disability organizations such as Easter Seals or the 
ARC, can help parents gain confidence in advocating for their children's rights.  

Every state also has a Protection and Advocacy Agency. Originally, these agencies were set up 
to protect individuals with disabilities from abuse and neglect; however, their scope is much 
broader now. In many of the agencies, their advocacy centers around helping families obtain 
free, appropriate, public education for their children. State Protection and Advocacy Agencies 
offer training, case management, and legal counsel in many instances. 

The U.S. Department of Education's Office of Special Education Programs (OSEP) is also a 
resource of information on education rights. If you have a question regarding IDEIA and can't 
get an answer in your state, you may write OSEP for clarification of the law. Contact OSEP 
directly at the Office of Special Education Programs, U.S. Department of Education, 400 
Maryland Avenue SW, Mail Stop 2651, Washington, DC 20202; phone: 202-205-5507. 

 

http://www.ed.gov/about/offices/list/osers/osep/index.html?src=mr


Individualized Education Plan (IEP) 
Source:  Autism Society of America 
www.autism-society.org 

The Individualized Education Plan (IEP) is a written document that outlines a child's education. As the 
name implies, the educational program should be tailored to the individual student to provide maximum 
educational benefit. The key word is individual. A program that is appropriate for one child with autism 
may not be appropriate for another. 

The IEP is the cornerstone for the education of a child with a disability. It should identify the services a 
child needs so that he/she may grow and learn during the school year. It is also a legal document that 
outlines: 

 The child's special education plan by defining goals for the school year  
 Services needed to help the child meet those goals  
 A method of evaluating the student's progress 

The objectives, goals and selected services are not just a collection of ideas on how the school may 
educate a child; the school district must educate your child in accordance with the IEP. 

To develop an IEP, the local education agency officials and others involved in the child's educational 
program meet to discuss education-related goals. By law, the following people must be invited to attend 
the IEP meeting: 

 One or both of the child's parents  
 The child's teacher or prospective teacher  
 A representative of the public agency (local education agency), other than the child's teacher, 

who is qualified to provide or supervise the provision of special education  
 The child, if appropriate  
 Other individuals at the discretion of the parent or agency (such as a physician, advocate, or 

neighbor) 

With the 2004 Reauthorization of the Individuals with Disabilities Education Improvement Act, or IDEA 
(P.L. 108-446), parents now must be included as "members of any group that makes decisions on the 
educational placement of the child." IEP meetings must be held at least annually, but may be held more 
often if needed. Parents may request a review or revision of the IEP at any time. While teachers and 
school personnel may come prepared for the meeting with an outline of goals and objectives, the IEP is 
not complete until it has been thoroughly discussed and all parties agree to the written document. 

Parents are entitled to participate in the IEP meeting as equal participants with suggestions and opinions 
regarding their child's education. They may bring a list of suggested goals and objectives as well as 
additional information that may be pertinent to the IEP meeting. 

The local education agency (LEA) must attempt to schedule the IEP meeting at a time and place 
agreeable to both school staff and parents. School districts must notify parents in a timely manner so 
that they will have an opportunity to attend. The notification must indicate the purpose of the meeting 
(i.e., to discuss transition services, behavior problems interfering with learning, academic growth). 
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Parents may encounter stipulations presented by school personnel that may not necessarily be 
supported by the provisions of IDEA. Some statements have included: 

 IEPs must be a predetermined number of pages.  
 IEPs are to be completed without parental input and only a certain number of goals and 

objectives are allowed in the IEP.  
 If your objective doesn't fit into the field length on our computer program, it can't be included. 

There is nothing in the federal law that supports these types of statements or stipulations. While 
parents should not accept misinformation concerning the IEP, you don't need to approach the 
parent/school relationship in an adversarial manner. It is in everyone's best interest to remember that 
both parents and teachers share a common goal: to develop a program that will be appropriate for the 
child with autism. By sharing information and knowledge, parents and schools can collaborate to develop 
a truly effective IEP. 

Learn more about:  

 The IEP Meeting  
 Related Services  
 Teacher/Staff Requirements  
 Goals/Objectives/Evaluation 

 

The IEP Meeting 

After an evaluation has been done, the IEP meeting will be scheduled. As noted earlier, you are entitled 
under law to attend and participate in this meeting, and you must be given ample notification of the time 
and place. You should also request a copy of the evaluation that was done prior to the meeting so you 
have time to review it. 

The Families and Advocates Partnership for Education (FAPE) suggests considering the following: 

 What is your vision for your child - for the future as well as the next school year?  
 What you are child's strengths, needs and interests?  
 What are your major concerns about his or her education?  
 In your child's education thus far, what has and has not worked?  
 Does the evaluation fit with what you know about your child?  

While the IEP meeting is meant to develop an educational plan for your child, it is also an opportunity 
for you to share information about your child, your expectations and what techniques have worked at 
home. If for some reason you do not agree with the proposed IEP, you do have recourse. See the 
section, "What If You and the School Don't Agree?" 

Content of the IEP 

The IEP should address all areas in which a child needs educational assistance. These can include 
academic and non-academic goals if the services to be provided will result in educational benefit for the 
child. All areas of projected need, such as social skills (playing with other children, responding to Q&A), 
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functional skills (dressing, crossing the street), and related services (occupational, speech, or physical 
therapy), can also be included in the IEP. 

The IEP should list the setting in which the services will be provided and the professionals who will 
provide the service. Content of an IEP must include the following: 

 A statement of the child's present level of educational performance. This should include both 
academic and nonacademic aspects of his/her performance.  

 A statement of annual goals that the student may reasonably accomplish in the next 12 months. 
This statement should also include a series of measurable, intermediate objectives for each goal. 
This will help both the parents and educators know whether the child is progressing and 
benefiting from his/her education. The development of specific, well-defined goals and objectives 
is crucial to your child receiving an appropriate education.  

 Appropriate objective criteria, evaluation procedures and schedules for determining, at least 
annually, whether the child is achieving the short-term objectives set out in the IEP (e.g., "How 
are we judging whether intervention is successful?" "How long will my child be in this 
program?").  

 A description of all specific special education and related services, including individualized 
instruction and related supports and services to be provided (e.g., occupational, physical, and 
speech therapy; transportation; recreation). This includes the extent to which the child will 
participate in regular educational programs.  

 The initiation date and duration of each of the services, as determined above, to be provided 
(this can include extended school year services). You may include the person who will be 
responsible for implementing each service.  

 If your child is 16 years of age or older, the IEP must include a description of transitional 
services (coordinated set of activities designed to assist the student in movement from school to 
post-school activities). 

 

Related Services 

It is important that the child receive an appropriate education and therefore benefit from that education. 
Students with disabilities have a right to related services to help them learn and receive the maximum 
benefit from their educational programs. Related services, according to IDEIA, consist of "transportation 
and such developmental, corrective and other supportive services as are required to assist a child with a 
disability to benefit from special education." These services are to be determined on an individualized 
basis, not by the disability or category of the disability.  

If a child needs any of these "related services" to benefit from his/her education, they must be written 
into the IEP. Frequency and duration of services, as well as relevant objectives, should be included. 
Related services as defined by IDEIA may include, but are not limited to the following: 

 Audiology  
 Counseling services  
 Early identification and assessment of disabilities in children  
 Medical services (for diagnostic or evaluation purposes only)  
 Occupational therapy  
 Parent counseling and training  
 Physical therapy  
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 Psychological services  
 Recreation  
 Rehabilitation counseling  
 School health services  
 Social work services  
 Speech pathology  
 Transportation 

The regulation does not limit related services to those specifically mentioned above. If a child requires a 
particular service to benefit from special education and that service is developmental, corrective or 
supportive, it is also a "related" service and should be provided. It does not have to be expressly listed in 
the regulation. Examples of these kinds of services may include a full- or part-time aide or assistive 
technology, such as a computer. 

 

Teacher/Staff Requirements 

While IEP goals and objectives should be child-centered, the document may also contain information 
regarding teacher/staff training. If the IEP team decides that additional training is required for a student's 
teacher, this information must be included in the text of the IEP. For example, the team may decide it 
would be beneficial for a teacher to take an autism course at a local university. Or it may want the 
school support staff to attend a two-hour seminar on autism. Personnel standards and teacher 
certification requirements are established by each state. For more information on the state certification 
requirements in your area, please contact the appropriate state education agency. 

 

Goals/Objectives/Evaluation 

An IEP should include goals and objectives specific to each child's unique needs. Goals may be broad, 
such as "John will increase his verbal communication and comprehension," or specific, such as "This 
student will learn to interact more with her peers at recess and lunch." Educational objectives are 
tailored to a child's individual needs and based on the long-term goal. They describe the process by 
which the child may reach the goal and how a child's progress will be monitored. 

For example: 

GOAL: "Krista will increase her verbal responses to questions during the course of the year." 

OBJECTIVE: "Krista will increase her verbal responses by receiving speech therapy from a licensed 
speech pathologist at least four times a week, in a one-on-one situation, in the resource room.  

The sessions will last at least 30 minutes. Krista will verbally answer questions with 85 percent accuracy, 
after receiving both verbal and visual cues. The speech pathologist will send weekly reports, based on 
record keeping, to Krista's parents as well as her homeroom teacher. This therapy shall begin 
September 1st and continue until June 3rd, excluding pre-determined school holidays." 

The above objective specifically states:  
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 The service to be provided (speech therapy),  
 The professional who will be providing that service (a licensed speech pathologist),  
 The setting in which the service will be provided (resource room),  
 How often the service will be provided (four times a week), and  
 The length of the service (30 minutes/session from September 1st through June 3rd). 

The evaluation component of the objective addresses the question "How will we know whether Krista 
is making progress?" In this case, the speech pathologist will determine whether Krista is meeting the 
goal of 85 percent accuracy and send reports to her homeroom teacher and family each week. Other 
evaluation methods include test-taking, videotaping, peer reports, daily logs, checklists, computer 
printouts, and worksheets. 

The above information is only one example of an objective to meet the goal of increasing verbal 
responses. Goals can have more than one objective. Parents may wish to review with school staff the 
curriculum and methods used for their child's education. This information can be used as a springboard 
for discussion among IEP team members. 

 



FAMILY AND COMMUNITY INTEGRATION 
 

If we are visible, active participants in our schools and communities, then our children are more likely to be 
accepted and viewed as belonging to that community.  With such participation, knowledge gained of a child’s 
special interests, of effective strategies for developing social relationships, styles of learning, and nurtured 
self-esteem can transfer to other areas of a child’s life. 
 

Below are some practical strategies that have been used by either myself or other parents in achieving “family 
integration.”  Whether it be because of age, disability, situation or choice, some may apply to you and some 
may not.  In any case, it is the understanding of “integration” as a philosophy and practice in everyday living 
that is important--the rest will follow. 
 

Tips for Parents on Community Integration 
 

 Attend and participate in the school Parent Teacher Organization, activities, fund raisers (if you only help 
for one hour at one of these, it’s appreciated!).  Remember that you are as much a member of that school 
as any other parent there. 

 Volunteer at your child’s school in an area that they could use some assistance and that you enjoy and 
have an interest in.  This is one way to promote a positive, friendly relationship with the school in a non-
threatening situation. 

 Volunteer to host a Holiday Party (Christmas, Easter, etc.) for your child’s class in school.  Most teachers 
would appreciate the extra hands, supplies, and or ideas. 

 Join any organization in town that you personally have an interest in and would enjoy (Women’s Guild, 
Junior Women’s Club, YNCA, Community Center, Library Group, etc.) 

 Teach religious instruction *if that is your interest), or consider being an aide or leader in the boy/girl 
scouts, baseball league, etc. 

 Go on walks in your neighborhood.  You meet neighbors in a natural and friendly setting. 
 When doing errands, try to take your child along with you from time to time, just as other parents would.  

One day that grocer, garden center, retail store…may be a source of employment for your child.  The 
owner is more likely to consider hiring if he/she is familiar with you and your child. 

 

OPPORTUNITIES FOR DEVELOPING RELATIONSHIPS AND BELONGING IN THE COMMUNITY 
ARE IMPORTANT TO YOU, TOO! 
 
 Gymnastics.  I would not even think of something like this had it not been a passion of my own son’s.  It 

was a lesson I learned of never ruling out an activity on the basis of what I think is appropriate, reasonable, 
and accomplishing.  How could a child with CP do gymnastics?  What would the instructor say if I asked 
to enroll him?  At my son’s insistence I asked and the instructor hesitantly agreed.  He amazed and 
impressed all of us with his persistence and progress.  His peers treated him no different than anyone else 
and my son’s self-esteem soared.  The level of skill and knowledge does not have to be the same for each 
child in order for him/her to be accepted by others and accomplish their task. 

 Lastly, as your child gets order, look for ways for him or her to “volunteer” in your community.  As well 
as providing opportunities for socializing, it also helps build a resume and acquire marketable job skills. 

 

INCREASED OPPORTUNITIES FOR RELAXED, SHARED, HAPPY EXPERIENCES = GOOD 
FEELINGS INSIDE AND OUT, BELONGING, IMPROVED SKILLS AND CONFIDENCE FOR ALL OF 
US! 
 

For every child it is important to accept that some things work and some don’t.  Many of us work outside the 
home and do not always have the time or energy to do all we would like.  So you pick and choose, do the best 
you can, and keep a sense of humor. 
 
Nicki Shusterman, Integration Specialist 
Connecticut Parent Advocacy Center, 
Made possible with special funding from the Connecticut Developmental Disabilities Council. 

















The OASIS Asperger Syndrome Guide for Teachers Letter of Introduction   
(http://www.pattyrbashe.com/LetterofIntroduction.htm) 

Dear  ___________________, 

We are the parents of [name of child]. Our child has been diagnosed with Asperger Syndrome, a 
neurological disorder that is related to autism. He also has the following comorbid conditions [list] and 
learning disabilities [list]. While AS affects many aspects of behavior, it shares with autism the “core” 
deficits in social understanding and language. Simply put, our child sees and experiences the world 
differently than people who do not have AS. He may seem to “overreact at nothing” or become very 
emotional “for no reason.” We have learned that in most instances, there is a reason for why our child 
responds the way that he does. And it is a reason that “makes sense” once you understand AS. We have 
also learned that there are things we can do to help him. The first and most important is accepting that 
many of his behaviors are not under his control. 

If you have not heard of AS, it is because it is a fairly new diagnosis here in the United States, although it 
has been recognized elsewhere in the world since the 1940s. People with AS often have a unique and at 
times unusual mixture of abilities and deficits. They may appear to be more capable than they actually are. 
AS is a pervasive developmental disorder, and it can affect virtually every facet of a child’s academic, social, 
and emotional life, sometimes in ways that may be unfamiliar to you. There is no “cure” for AS, but 
research on the disorder and new interventions and therapies are moving ahead quickly. We will be happy 
to share with you whatever information that we find that may be helpful to you in helping [name of child] 
have a positive, productive experience in school. Please feel free to call us anytime at [phone number]. 

Every child with AS is unique. No two have the same pattern of behaviors, skills, or deficits. A technique 
or approach that worked for one child may not necessarily work for the next. Or what worked last 
month may not work today. In the [number] years since our child was diagnosed, he has received the 
following therapies and interventions: [list]. We found [list the most effective ones] the most helpful. He is 
currently receiving [list other interventions]. (If relevant), He is taking [name of medication(s)] to address 
[list the behavior(s), symptoms, disorders, etc.].  

Our child’s main strengths are: [list strengths].  

The praise he values most is: [list: being told that he is bright, wise, fun to be around]. 

The most effective rewards would be: [list].  

The strongest disincentive would be: [list]. 

Like many people with AS, our child has special interests: [list special interests]. You may find it helpful to 
allow him to indulge his special interest by talking about it for a limited period of time as a reward. 

AS affects numerous areas. Below is a list of the difficulties [name of child]  faces and what we and his 
other teachers and therapists have discovered works and does not work. 

General Personality and Behavior  

[name of child] is [list the positives: warm, loving, has a great sense of humor, et cetera].  

The areas in which is he is most seriously challenged are: [list challenges]. We believe that these can be 
most effectively addressed by [list interventions and tactics that have proved successful]. Some other 
approaches such as [list what does not work for your child] do not work for our child and tend to make 
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him feel [describe adverse or undesirable behavior]. When that occurs, we find that it helps to [describe 
action]. 

Social Skills with Adults 

[name of child] is [list the positives: warm, loving, has a great sense of humor, et cetera].  

The areas in which is he is most seriously challenged are: [list challenges: has difficulties following 
multistep directions, a tendency to ask for help with things when he does not necessarily need it,]. We 
believe that these can be most effectively addressed by [list interventions and tactics that have proved 
successful: breaking all oral directions down into short, simple steps; gently encouraging him to do those 
things you know he can do]. Some other approaches such as [list what does not work for your child: 
repeating complex instructions several times; forcing him to do things he feels inept at] do not work for 
our child and tend to make him feel [describe adverse or undesirable behavior: anxious, dumb]. When 
that occurs, we find that it helps to [describe action: calm and comfort him to regain control]. 

Social Skills with Peers 

[name of child] is [list the positives: interested in other children and anxious to make friends].  

The areas in which is he is most seriously challenged are: [list challenges: his inability to join in 
appropriately, participate in conversations, and understand how to reciprocate]. We believe that these 
can be most effectively addressed by [list interventions and tactics that have proved successful: using 
Social Stories to cue and remind him of appropriate behavior; setting up situations where he can practice 
these new skills with other children]. Some other approaches such as [list what does not work for your 
child: simply leaving him in a group of children on the playground to “find his way”] do not work for our 
child and tend to make him feel [describe adverse or undesirable behavior: stressed, anxious, and sad]. 
When that occurs, we find that it helps to [describe action: gently remove him from the situation and set 
up another experience that is “rigged” for success]. 

Expressive and Receptive Language 

[name of child] is [list the positives: has a large vocabulary, tells interesting make-believe stories].  

The areas in which is he is most seriously challenged are: [list challenges]. We believe that these can be 
most effectively addressed by [list interventions and tactics that have proved successful]. Some other 
approaches such as [list what does not work for your child] do not work for our child and tend to make 
him feel [describe adverse or undesirable behavior]. When that occurs, we find that it helps to [describe 
action]. 

Auditory Processing 

[name of child] is [list the positives: can completely recall songs or poems he has heard only once or 
twice].  

The areas in which is he is most seriously challenged are: [list challenges]. We believe that these can be 
most effectively addressed by [list interventions and tactics that have proved successful]. Some other 
approaches such as [list what does not work for your child] do not work for our child and tend to make 
him feel [describe adverse or undesirable behavior]. When that occurs, we find that it helps to [describe 
action]. 

Sensory Issues 
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[name of child] is [list the positives].  

The areas in which is he is most seriously challenged are: [list challenges]. We believe that these can be 
most effectively addressed by [list interventions and tactics that have proved successful]. Some other 
approaches such as [list what does not work for your child] do not work for our child and tend to make 
him feel [describe adverse or undesirable behavior]. When that occurs, we find that it helps to [describe 
action]. 

Fine and Gross Motor Skills 

[name of child] is [list the positives: almost at age-level with basic living skills; he can tie his shoes, zip his 
jacket].  

The areas in which is he is most seriously challenged are: [list challenges]. We believe that these can be 
most effectively addressed by [list interventions and tactics that have proved successful]. Some other 
approaches such as [list what does not work for your child] do not work for our child and tend to make 
him feel [describe adverse or undesirable behavior]. When that occurs, we find that it helps to [describe 
action]. 

Organizational Skills 

[name of child] is [list the positives: able to pack his book bag at the end of the day if prompted; 
sometimes able to work at his desk without prompting].  

The areas in which is he is most seriously challenged are: [list challenges]. We believe that these can be 
most effectively addressed by [list interventions and tactics that have proved successful]. Some other 
approaches such as [list what does not work for your child] do not work for our child and tend to make 
him feel [describe adverse or undesirable behavior]. When that occurs, we find that it helps to [describe 
action]. 

Perseverations 

[name of child] is [list the positives: engaging in perseverative behaviors less this year than he did last year, 
and is becoming aware that they are stigmatizing].  

The areas in which is he is most seriously challenged are: [list challenges]. We believe that these can be 
most effectively addressed by [list interventions and tactics that have proved successful]. Some other 
approaches such as [list what does not work for your child] do not work for our child and tend to make 
him feel [describe adverse or undesirable behavior]. When that occurs, we find that it helps to [describe 
action]. 

Transitions 

[name of child] is [list the positives: managing to handle transitions, provided he is given clear, detailed 
explanations of what is expected].  

The areas in which is he is most seriously challenged are: [list challenges]. We believe that these can be 
most effectively addressed by [list interventions and tactics that have proved successful]. Some other 
approaches such as [list what does not work for your child] do not work for our child and tend to make 
him feel [describe adverse or undesirable behavior]. When that occurs, we find that it helps to [describe 
action]. 
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Changes in Routine, Surprises 

[name of child] is [list the positives: still uncomfortable with surprises but less likely to scream when they 
occur than he was a few months ago].  

The areas in which is he is most seriously challenged are: [list challenges]. We believe that these can be 
most effectively addressed by [list interventions and tactics that have proved successful]. Some other 
approaches such as [list what does not work for your child] do not work for our child and tend to make 
him feel [describe adverse or undesirable behavior]. When that occurs, we find that it helps to [describe 
action]. 

Eye Contact 

[name of child] is [list the positives: making as much eye contact as he can comfortably right now].  

The areas in which is he is most seriously challenged are: [list challenges]. We believe that these can be 
most effectively addressed by [list interventions and tactics that have proved successful]. Some other 
approaches such as [list what does not work for your child] do not work for our child and tend to make 
him feel [describe adverse or undesirable behavior]. When that occurs, we find that it helps to [describe 
action]. 

 [Any other information you feel is important.] 

 Sincerely, 

 [your name]  

  





SOME OF THE BENEFITS OF INCLUSIVE EDUCATION 
 
 
 
 

Greater likelihood of higher quality education. 
 

Consistent with democratic values and practices. 
 

Relevant curriculum and materials. 
 

Effective instructional strategies. 
 

Opportunity to contribute. 
 

Individualization. 
 

Greater expectations. 
 

Improved self-esteem. 
 

Opportunities for friendship. 
 

Improved future possibilities. 
 

Supportive learning environment. 
 

Wider variety of life-enriching opportunities. 
 
 
 

source unknown 
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